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Chapter I 
Introduction 
~n the present period of modernity with its 
ceaseless rush and interminable inventions the ed-
ucational system has attained a position undreamed 
of by the Colonial settlers who started their young 
hopefuls on the bleak and rugged path to intellectual 
achievement. 
With a firmness of purpose they arranged for 
an instruction based on the Bible, that their children 
might be brought up in the "straight and narrow." 
This all-important Book was the nucleus of the early 
education, and its influence is the subject under 
consideration. 
By means of an historical investigation the 
earliest inhabitants will be studied in an effort 
to delineate their rigorous, religious life, the 
type of schoolmaster will be portrayed, followed by 
a brief study of the early schools, their subjects, 
curricula, and laws. 
In turning to higher education the training, 
limitations, and regulations of Harvard College are 
pertinent, with glances into the daily life, and 
punishments. It will doubtless be surprising to 
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remark t h e great influence of the Bible upon the 
early colonist up through the second decade of the 
Eighteenth Century. 
Turning then to our modern education the problem 
occurs as to the present status of Bible reading in 
Massachusetts' public schools, and a rapid review of 
the fashion in which the schools abroad deal with 
the problem is apropos here. 
l n considering the · modern college graduate one 
wonders how large a part the Scripture plays in his 
young life, and the question arises, "Because the colonial 
college graduate had a broader knowledge of the 
Bible, in English, Latin, Greek, and Hebrew, how 
does his character compare with the modern who has 
little o~ no required Bible Study throughout the 
schools?" It is hoped that through glimpses of 
student life then and now this may be determined. 
As far as the author has been able to ascer-
tain no former study has been made in the field. 
-~ -- --- ...:__ _ __::_..:.~ 
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Chapter II 
Early Massachusetts 
· A. Inhabitants. 
Let us consider first in a study of Colonial 
Massachusetts the character of these early settlers--
the root of our modern civilization. It is impossible 
to understand the early educational · institutions and 
the influence of the Bible upon them without a passing 
glance at the people themselves. 
Earnest almost to the point of a . forbidding 
asceticism, no sacrifice was too much for the main-
tenance of their rellgious convictions. Some feel 
that they had a consciousness of their mission as 
the founders of a mighty people, but whether or not 
their interest in future generations was a cause, 
they laid broad and firm foundations. 
These forefathers who left England "that they 
might enjoy their religious, civil, and social faith 
were endowed with an intelligent, industrious spirit 
willing to toil for the cause of civil and religious 
liberty, and peculiarly fitted to lay the foundations 
l 
of what is today the Great American Republic.'' 
l 
George Emery Littlefield, Early Schools and 
School Books of New England, The Club of Odd Volumes 
Boston, 1904,-p.~. 
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Among them were many who had enjoyed the advantages 
of Oxford and Cambridge, . and who brought with them 
a good reputation for superior scholarship and honor-
able service in church and college. 
It has been said of the Puritan 11 His whole 
system of training is directed to a religious 
1 
object." The content of education in all the 
Protestant countries which were likely to influence 
the Pilgrims and the Puritans of Massachusetts was 
in the early Seventeenth Century predominantly 
religious, in accord with the Protestant ideas of 
personal responsibility and the Scriptures as the 
guide in faith and conduct. 
When they departed from England the Puritans· 
abandoned the English book of Common Prayer for this 
represented enforced conformity. Bringing with them 
the Bible they adopted the Pilgrim faith that "the 
Lord hath more truth and light yet to break out of 
2 
his Holy Word." This Book became their supreme 
guide in their new plan of life. 
1 . 
Sherman Merritt Smith, Relation of the State 
to Religious Education in Massachusetts; Syracuse 
Uiliversi€y Book Store, Syracuse, NewYork, 1926, p. 26. 
2 
Henry Hallam Saunderson, Modern Reli~ion From 
Puritan Origins, Beacon Press, Inc., Boston, 19w,-
p. 153. 
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Manifesting untold faith in the powers of man, 
the Puritans established the most democratic form 
of religion that they could devise--a Bible Common-
wealth. "In order that all people might be able to 
read and interpret the bible, the Puritans created a 
public school system in Massachusetts ••• In order 
to be sure of a scholarly ministry for their churches 
1 
they founded Harvard College." With their democratic 
town meetings and their congregational churches they 
expressed their faith in humanity, and their deter-
mination to use all their powers in promoting the 
welfare of the entire population. "Emerging from 
a life in England which was deficient in the humane impluse, 
the Massachusetts Puritans were . leaders in a life 
much more humane ••• The flowering of their faith in 
later years reveals the quality of the life in the 
roots which they planted in the virgin soil of New 
2 
England." 
The Puritans and Pilgrims may be compared in 
one outstanding respect-~their deep interest in 
religion. Instead of a government in which Church 
and State were united theirs was a government in 
1 
Henry Hallam Saunderson, Modern Religion From 
Puritan Origins, Beacon Press, Inc., Boston, 19~ 
p. 156. 
2 
Ibid. 
• 
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which Church a nd State were one and the same, dealing 
now with secula~ matters and again with religious 
duties. Every citizen was a church member. "Just 
as these citizens felt it incumbent on them, as 
God's servants, to provide for the ministrations of 
religion, so they felt it to be likewise their solemn 
duty to God and to society to provide for education. 
With this spirit of religious consecration they took 
1 
the first step in founding a school in the colony.'' 
B. Schoolmasters. 
Had it not been for the services of the self-
sacrificing clergy the early colonies would have failed 
miserably in educational training. For this reason 
most of the earliest schoolmasters were ministers also, 
and the quality of a teacher who was not a pastor as 
well was rigidly supervised. Characteristic of 
the period, however, it was the quality of his religion, 
not his teaching that was investigated. 
With his stern and forbidding aspect, his dignified 
demeanor, and his harsh often cruel action, the school-
master typified the spirit of the age. In spite of 
the hardships of the colonies, they faithfully supported 
him, recognizing in the schoolmaster one of the pillars 
upon which their future depended. 
1 
John Summerfield Lindsay, Schools and Colleges 
in Massachusetts, The Protestant Episcopar-Review, 
VIrginia, 1894, p. 234. 
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How the combination· of minister and schoolmaster 
affected the youthful mind may be judged by the follow-
ing remarks: 
"My earliest impressions about a minister were 
that he was the most awful being in the world. Next 
to him the schoolmaster, judging from what I had 
heard, appeared to my imagination awful above all 
others. With what profound dread was it then, that 
I took my way for the first time to the winter school, 
for the awful schoolmaster whom I was to meet was no 
other than the still more awful minister; the great 
tall man dressed in black who -~preached and prayed 
in such solemn tones on the Sabbath. How my heart 
failed me and how my little frame trembled as I 
entered the schoolhouse door. But how different 
was my experience from what I had anticipated. That 
awful man received me with so sweet a smile and spoke 
i n such tender tones and in all things treated me 
and the rest so gently, that my feelings were at once 
1 
c h anged to those of confidence and love." 
By the end of the Seventeenth Century when more 
schoolmasters were available it was provided by law 
1 
Walter. Herbert Small, Early New England Schools, 
Ginn & Company, Boston, 1914, p. ss:-
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that they be approved by the minister of the town 
and by the ministers of the two adjacent towns. 
This may have been to guarantee orthodoxy, or because 
the ministers were the only inhabitants in many 
districts, capable of examining prospective teachers. 
At about this same time ministers were not to 
be deemed schoolmasters under the law--probably be-
cause the towns might thus be prevented from evad-
ing their legal Qbligations. 
Later in 1711 a law declared that a good edu-
cation was a necessary means of propagating religion 
and good manners among the children. It further required 
that the teachers be of sober and good conversation, 
be approved by the selectmen of the town, and be fined 
if they kept school without a license. 
In addition to regular duties of the schoolmasters 
which inv -lved making pens and hearing lessons, the 
rules in Dorchester in 1645 assign him as a chief part 
of his rel igious care the "task of commending his scholars 
and his labors amongst them unto God by prayer morning 
and evening, taking care that his scholars do reverently 
attend during the same.'' They further state that 11 the 
rod of correction is a rule of God neces.sary sometimes 
to be used upon children. The schoolmaster shall have 
full power to punish all or any of his scholars, no 
l 
matter who they are." 
1 
Clifton Johnson, Old Time Schools and School 
Books, Macmillan, 1904 p. 11. 
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The emphasis laid on religious instruction in 
these rules was very characteristic of the colonial 
period. The children were perpetually enveloped, 
week days and Sundays, in an atmosphere saturated 
with religious forms, services, ideas, and language. 
To illustrate how omnipresent this religious atmos-
phere was, there is the oft-quoted occasion when · 
Judge Sewall found that the spout which conducted the 
rain water from his roof did not perform its office. 
After patient searching a ball belonging to the 
Sewall children was discovered lodged in the spout. 
Thereupon the father sent for the minister and had 
a season of prayer with his boys, that their mischief 
or carelessness might be set in its proper aspect 
and that the event might be sanctified to their spirit-
ual good. "Powers of darkness and of light were 
struggling for the possession of every youthful 
soul, and it was to pluck the children as brands 
1 
from the burning, that was parent's, and minister's duty.'' 
c. Laws relating to use of Bible. 
Before the settlers had reached the shores of 
1 
. Clifton Johnson, Old Time Schools and School 
Books, Macmillan, 1904,-p: ~ 
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New England on April 8, 1628, an action of great 
significance was taken, prophetic of Massachusetts 
institutions for two hundred years. Francis H. Hig-
gason, Samuel Skelton, and Francis Bright promised 
to 11 do their true endeavor in their ·places of the 
ministry as well in preaching, catechizing, as also 
in teaching, or causing to be taught the company's 
1 
servants and their children.'' This forecasts the 
state support of religious education, the union of 
the teaching and preaching functions, and the super-
visory power of the clergy over education. 
During the first few years the ministers, 
therefore, were chiefly relied upon for carrying 
on education and we may be sure it was of -a Biblical 
nature; for example, in Massachusetts Bay Colony it 
was stat0d in the Company's first letters that the 
propagation of the gospel was the main end of the 
plantation and it was urged that there be a plentiful 
provision of godly ministers. On ~aturdays work 
was to stop at three, in order that the rest of the 
day might be spent in catachizing and preparation 
for the Sabbath. 
l 
Sherman Merritt Smith, Relation of the State 
to Religious Education in Massachusetts; Syracuse 
university Book Store, syracuse, New York, 1926, 
p. 15. 
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Local provisions for education antedated those 
by the Ueneral Court after the transference of the 
government to New England. In fact the greater 
part of the early training was doubtless g iven in 
the homes. 
'l'he first action taken by the General Court 
was typically religious, for on June 2, 1641 they 
gave instructions to the elders to make out "a 
catechism for the instruction of youth in the grounds 
1 
of religion." 
In the following year all masters of families 
were required to catechize their children and ser-
vants in the grounds and principles of reli gion once 
a week. They were to learn some orthodox catechism, 
and be ready for examination by the selectmen. 
In the Law of 1642 we find the first movement 
towards industrial training which is now claiming so 
much consideration in Massachusetts. It emphasized 
industrial and moral as well as the religious side. 
'l'he Law passed June 14th reads thus: ''Selectmen in 
every town shall have power to take account of all 
parents and masters a~ to their children's education 
and employment. 'l'hey may divide the town among them 
l 
Sherman Merritt Smith, Relation of the State to 
Religious Education in Massachusetts, Syracuse University 
Book Store, Syracuse;-New York, 1926, p. 27. 
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so that each shall have oversight of a certain 
number of families. They are to see that the 
children can read and understand the principles 
of religion, and the capital laws of the country, 
1 
and that they are put to some useful work.'' 
This law did not compel schools or school 
attendance, but implied that training could be given 
in the home. However religious education was com-
pulsory for all. 
Gompulsory schools but not compulsory -school 
attendance was required by the famous law of 
November 11, 1647, the fundamental school law of 
Massachusetts. It required a teacher in every town 
of fifty householders, and a grammar school in every 
town of one hundred householders. It must be remem-
bered that while schools were compulsory, they did 
not necessarily have to be publicly supported, nor 
offer free tuition to all. 
·J.'his law which remained in force until 1789 
is the foundation of the common school system, in 
eluding the elementary, secondary, and higher moral, 
religious, and industrial training. There is no 
reference to the church or minister. The education 
of the young was taken in hand by the people themselves, 
1 
Records of Massachusetts Bay Colony, Volume 2, 
p. 8. 
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thru officials elected by the people, which is the 
origin of the town school. '11he dangers of a failure 
to know the Bible is evidenced by the first line 
which starts ''It being one chief project of that 
old deluder, Satan, to keep men from the knowledge 
1 
of the Scriptures ••• " 
Further evidences of the colonist' deep interest 
in religion and its close connection with education 
is given by the law which appears in the legislation 
of May 3, 1654 which reads: "Forasmuch as it greatly 
concerns the welfare of this country that the youth 
thereof be educated not only in good Literature but 
in sound doctrine: this Court doth therefore commend 
it to the serious consideration and Special care of 
the Overseers of the College, and the selectmen in 
the several towns not to admit or suffer any such to 
be continued in the office or place of Teaching, 
Educating or Instructing Youth or children in the 
College or Schools that have manifested Themselves 
unsound in the faith or scandalous in their lives, and 
not giving due satisfaction according to the rules 
2 
of Christ." 
1 
Ueorge ~ery Littlefield, Early -Schools and 
School books of New England, The Club of Odd Volumes, 
Boston, 1904,-p.~ 
2 
Records of Massachusetts Bay Colony, Vo l ume 3, 
pp. 343-344, vOiume 4, Part 1. pp. 182-183. 
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This indicates. the children were to be trained 
thru the religious personality of the teacher. 
In addition to the orthodox character of teachers, 
the Court interested itself in the books from which 
people might give themselves a religious education, 
for by the law of October 14th, 1656 we find this added 
to the law prohibiting the immigration of Quakers. 
"If any person shall knowingly import into any 
harbor of this jurisdiction any Quaker bookes, or 
writings concerning their devilish opinions, he shall 
pay for every such book or writings, being legally 
1 
proved against him or them, the sum of five pounds." 
Certainly this does not ~vidence religious 
toleration but shows the trend of the period on 
religious subject matter. 
~he official attitude in the Bay Colony toward 
education was well expressed by Mr. Oakes in the 
"Election Sermon" to the li-eneral Court in 1673 in 
these words: ''Think not that the commonwealth of 
learning may languish, and yet our civil and ecclesias-
2 
tical state be maintained in good plight and condition." 
1 
Sherman Merritt Smith, Relation of the State 
to L\eligious Bducation In Massachusetts; Syrcuse 
university book store, syracuse, New York, 1926, p. 28. 
2 
Ibid 29 
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D. Schools 
1. Kinds 
It is obvious that Massachusetts took great 
interest in the education of the youth, starting, 
to be sure, with a mainly religious purpose but broad-
ening gradually until today an excellent variety of 
subjects is offered. 
We know that during the second and third gener-
ations of frontier life education was not kept up to 
the original standards, particularly in regard to 
grammar schools but it is most likely that the re-
ligious aspec t s were guarded by the clergy and managed 
to hold their 'own. In 1747 Neal in his ''His tory of 
New hngland" gives this optimistic portrait of the 
conditions at that time: 
'' .J.here are no idle vagabonds, nor so much as a 
beggar in the country, which is owing in part to the 
religious care of the New England Planters in the 
education of their youth for every town of fifty 
families is obliged to maintain a school or writing 
and reading; and every town of an hundred families 
a grammer school; so that there is hardly a child 
of nine or ten years old throughout the whold country, 
1 
but can read and .write and say his catechism.'' 
1 
Daniel Neal, History of New England, London, 
1747, volume 2, p. 251. -----
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The school was everywhere secondary to the church. 
Born, as we might say, from the fear of a future 
illiterate ministry, it was fostered by the clergy, 
ruled by them, and made the stepping stone to the 
h h 'lhe first h lh ft th ti c urc • sc oo ouse was o en e mee ng 
house lately abandoned for newer headquarters. 
''At first the child received his primary education 
at home but when able to stand alone, to read words 
of two syllables, and able to keep his place, he was 
sent to the minister who was the super i ntendent of 
1 
the secondary and higher education.n 
a. Reading 
The earliest schools were the Reading and Writing 
schools. In the former type the course consisted of 
every child's reading one verse of the Bible or a 
short paragraph of the Third Part. Since the method 
was one of individual instruction a great waste of 
time was occas{oned, and children could thus attend 
'school for years, and receive only a beginning in 
reading and writing. 
b. Writing 
'l 'he Writing schools were the only public schools 
of Boston up to 1790. Here the children began to learn 
arithmetic at eleven years of age; at twelve it was 
1 
George Emery Littlefield, Early Schools and School 
Books of New England, The Club of Odd Volumes,~ston, 
1904, p. 511:-
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ordered that they be taught to make pens. "If it 
be asked 'how were the hours of school time occupied1' 
the answer is, 'in one of three ways: in mischief, 
in play, or in idleness.'" 
"There was nothing to o c cupy the childrens' 
attention but the master's scowl or some crawling 
flies. Weary, deadened, stupefied by inaction, 
they sat there, day in, day out, called up at long 
intervals to drawl out a few words or sentences 
from the Psalter of New Testament. The larger boys 
sat facing the blank wall, with the Bible or sum 
book, some homemade ink and schoolmade quill pens, 
working day after day on a sum or two, dawdling the 
long day thru. It is wonderful how they could spend 
so much time doing nothing. A good days work was 
half a page of writing and two or three sums, with 
one reading lesson. The spirit of the age was stern 
and forbidding. 'fhe severity which took the week-old 
babe to the baptismal font in which ice must be 
broken to reach the water carried him to day school 
at two years and a half with his hornbook. The spirit 
of repression found in the home and church must be 
1 
Andrew Jackson Hickoff, PastBand Present of our 
Common School ~ducation, Leader-Frint!ng Company, ---
8leveland, Ohio, 1877, Volume 10, Number 9, p. 37. 
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found in the school. 
"out of all this, what? 'l'h.e survival of the fittest, 
a sturdy, self-contained, self-reliant people, -- poor 
readers, poor spellers, but generally good writers,. with 
no knowledge of geography or history or grammar, with 
little knowledge of arithmetic, but sturdy of character 
1 
the genuine ·old New Englander whom we delight to honor.'' 
Let us visualize these early schools. The master 
opened school · with prayer, which was followed by reading 
from the Testament in which exercise the scholars took 
turns. Then as the older scholars settled down to 
study, the youngest children were called up to say 
their letters. Later the older classes were allowed 
their turn in reading and spelling, and as the fore-
noon approached other tasks were laid aside while 
writing and arithmetic occupied the remainder of the 
session, during which time the master mended numerous 
quill pens ·. 
The sole variation in the curriculum seems to 
have been the day devoted to studying the Catechism 
which was to be committed to memory and on which the 
children were examined by the minister. The minister 
like the teacher, was a town officer employed for 
1 
Walter Herbert Small, Early New England Schools, 
Ginn & Company, Boston, 1914, p. 3~ 
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the religious instruction of the peopl e. He considered 
the children a most important part of his charge and 
vigilantly supervised their work by questioning them 
on t h e sermon of the preceding Sunday, or· by giving 
them periodical examinations on their knowledge o.f 
the catechism and the Bible. Strangely enough he 
considered this relation with the schools a right 
rather than a duty. 
In Boston in 1789 the Town Meeting ordered three 
Reading schools and three Writing schools established 
in the town for the instruction of children between 
the ages of seven and fourteen, the subjects to be 
taught in the Writing schools being Writing and 
Arithmetic; and in the Reading schools Spelling, 
accentuation, Reading of prose verse, English Grammar 
and Composition. 
In many cases : fees were charged for instruction 
in writing and arithmetic due to the high cost of 
paper, the lack of practical value in the art, and 
the necessity o.ften occasioned for special lessons. 
Reading, spelling, and religion were, however, free 
subjects - showing where these subjects stood in the 
early scale of essential subjects in the curriculum. 
- 20 -
c. Latin Graromer 
Boston claims the credit of establishing the 
first public school for secondary education, or what 
is known today as the Boston Lat·in School, in April 1635. 
At the time they wanted something higher than an 
elementary school and soon afterwards they chose a 
master who could teach Latin. 
The claim which Boston makes to the establishment 
of the first public school for secondary education is 
generally admitted to be a just one. In later years 
the school is referred to in the Town Records as the 
"Grammar School" or ''La tin Grammar School." 'l'his 
appellation was meant to signify a school of secondary 
education, designed to prepare boys for college, where 
Latin, Greek and the mathematics were taught. 
It is interesting to note that the term "free" as 
then used referred to the admission of all classes; 
the tuition must first be paid partly by the entrants 
and partlJ by e n dowments or voluntary contributions. 
In the Plymouth Colony no movement was made 
toward· this form of education until the law of 1670 
"granting all such profit as may or shall accrue 
annually to the colony from fishing to be improved 
for and towards a free school in some town in this 
jurisdiction, for the training up of youth i n literature 
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for the good and benefit of posterity, provided a 
beginning were made within one year after the said 
1 
grant." 
rl1he fact that Plymouth was so many decades later 
in establishing their schools than her neighbor, the 
Massachusetts Bay Colony, is indicative of the dif-
ference in the type of people settling in each. In 
the former we find hard working men of the Middle 
Class but practically no college graduates, whereas 
in Massachusetts uay - the majority of the men held 
A. B. degrees and many had acquired their masters•. 
However, ·each colony in time acted upon the educational 
problem of the community. 
Some of the rules and orders concerning the school 
established by the town of Dorchester at the March 
meeting in 1645 show how this school was managed and 
may be considered as a model of all the other grammar 
schools. 
Among them those relating to religion may be 
quoted --
"Every second day in the week he (the school-
master) shall call his scqolars together between 
twelve and one to examine them what they have learned 
l 
w·al ter Herbert Small, Early New England Schools, 
Ginn & Company, Boaton, 1914, p. l~ 
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on the sabbath day preceding, at which time he shall 
tak e notice of any misdemeanor or outrage that any 
of his scholars shall have comm~ed on the sabbath 
to the end that at some convenient time due admoni-
1 
tion and correction may be administered." 
''And because all man's endeavors without the 
blessing of God needs be fruitless and unsuccess f ul, 
therefore it is a chief par t of the schoolmaster's 
religious care to commend his scholars and his labors 
among st them unto God by prayer morning a nd evening, 
taking care that his scholars do reverently attend 
2 
during the same.'' 
" And because the rod of correction is an ordinance 
of God necessary sometimes to be dispensed unto 
children, but such as may easily be abused by overmuch 
severity and vigor on one hand, or by overmuch indulgence 
and lenity on the other, it is therefore ordered and 
agreed that the schoolmaster for the time being shall 
have full power to administer correction to all or any 
of his scholars without respect of persons, according 
3 
as the nature and quality of the offence shall require." 
1 
George Emery Littlefield, Early Schools and School 
Books of New ~ngland, The Club of Odd Volumes, Boston, 
1904, p.- 'S2. 
2 
Ibid 
3 
Ibid 
l 
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It is very probable that all the schools established 
previous to 1647 were managed in a .similar manner. 
Seven of the earliest of these schools were used 
as ''feeders" in Massachusetts to Harvard College and 
were qualified to meet its requirements for admission 
which were not excessive. 
Small reaches a general conclusion as to the 
value of the Latin Grammar school. "It was conceived, 
supported, and perpetuated by the few; its extension 
v1as slow; its course in most towns was err a tic; and 
yet considering all the struggles of this period it 
was a marvellous institution, the bed rock of future 
l 
educationa l systems." 
d. Dame Schools (1673) 
The dame schools were early carried to tb_e American 
Colonies and out of them were evolved, in New England 
the elementary school. 
For a small sum a woman who had acquired the 
rudiments of an education could impart her sparse 
learning and thus earn a slight stipend. She took 
the children into her home and endeavored to lay the 
foundations of reading and spelling. 
It was essential in the American schools that 
l 
1Nal ter Het>bart Small, Early New England Schools, 
Ginn & Company, Boston, 1914, p. 3r:-
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the dame teach the thr0e subjects necessary for practical 
lif e situations, and here we find the origin of the 
so-called 11 3 Rs" - Reading, lHting, 1 Rithmetic to which 
a fourth - Religion might most appropriately be added. 
This type of school flourished up thru the 
Eighteenth Century until the coming of Infant Schools 
in the early Nineteenth. 
An article criticizing education of the period 
in 1735 states that the prevailing method is "without 
any rtegard to the Child's Capacity, or Distinction, 
with respect to the future Figure he designs to make 
in the World. The present method ••• is, as soon as he 
can stammer over a Chapter in the bible, and he has 
scarce lost the uncouth Tone of Pronunciation which 
he has perhaps learned of his Mistress, immediately, 
to send the Boy to the Latin School, where instead 
of studying his own Language ••• he is unreasonably 
entered upon a Latin Grammar and confounded with 
Rules wrote in a Language he is altogether a Stranger 
1 
to." 
2. Education of girls 
In a study of the .bible in early education a 
gross error would be committed in omitting to glance 
1 
Some Thoughts of ~ducation, Source Studies in 
American-Education, University of Illinois, Bulletin, 
Volume 23, Number 4, September 28, 1925. 
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at the education of girls, for the Scriptures were 
in most cases their sole intellectual achievement. 
Little stress was placed upon the education 
of the iirl in comparison to the boy. Since the 
means of communication between towns was difficult, 
women made few friends beyond the borders of their 
own community ·~ For this reason co~respondence was 
not carried on and writing was an unnecessary accomplish-
ment. 'l'he men conducted all business afairs and a 
woman's need of arithmetic came only in counting . 
stitches in the stockings she was knitting, or in 
measuring the ingredients of a recipe. Sin~e it was 
to the interest of the Church that they have some 
knowledge of the Bible they were taught to read the 
Catechism and the Testament. 
Educated at the spinning wheel and in household 
tasks they spent their days making cloth out of wool 
and flax, in preparation for an early marriage. 
l''ortunately different ideals prevail today, and 
modern girls rival the boys in educational advance. 
3. Textbooks. 
a. Bible 
" The .tjible is the Sacred Grammar, where 
The Rules of Speaking well, contained are." 
Th ese lines taken from Cotton Mather's nGratitu-
dinis Ergo," a poem in memory of Ezekiel Cheever, 
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written in 1708 show the importance of the Scripture 
at that late period, and it was an even more influential 
text during the centur-y which preceded. 
In England, too, we find reference to the fact that 
during the early seventeenth Century the Bible was 
the center of the whole course of instruction. 
1lurning to glance for a moment at the texts used, 
we can see im~ediately how great a part was played 
by the Dible, for nearly all of th~m were based upon 
it. 
b. Catechism 
T:be first book used in . New England for educating 
the children even before the establishment of the 
common school·, was the Catechism. 1'he ~ritle page of 
the one ·· edited by rleverend \Villiam Perkins in 1590, 
undoubtedly the first catechism used, states very 
definitely its purpose ''rrhe Foundation of Christian 
~eligion gathered into six Principles. And it is to 
be learned of ignorant people, that th~y may be fit to 
, . hear sermons with profit, and to receive the Lord's 
1 
supper with comfort ••• " 
Catechising was a constant exercise of the Sabbath • 
All unmarried people were required to answer questions, 
1 
George Emery Littlefield, Early Schoois and School 
Books of New England, The Club of Odd Volumes,~ston, 
1904, p:- T05. 
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a f ter which expositions and applications were made 
to the whole congregati on. 
Cotton Mather's opinions are of interest. He 
exorts all hands to the great cau se, and says that 
it must be the work of the school, too; that the 
school-master and mistress must be catechists. He 
g ives pedagogical advice which may or may not have 
been fo l lowed: 
"When you set your Scholars to Write Copies, 
or make Latin, why may not the Catechism afford 
Materials for them? This would make the Golden Nails 
to stick the Father in their Minds." 
Littlefield describes the Catechism as a upiversal 
schoolbook taught in its simplest form by the parents 
almost by rote to children who in many cases did not 
know their letters. The youths committed it to memory 
and adults held it in a reverence equalled only by 
the bible. 
c. Hornbook 
The young Seventeenth Century children first set 
out for the d istant school with the hornbook under 
their arm. Although so-named it consisted of the 
printed material pasted on a flat board and covered 
with horn to preserve the valued print. The earliest 
of these were made of wood in the shape of a cross, 
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to impress the children symbolically with Christ's 
death, later, however, they took the shape of hand 
mirrors, and the cross was printed at the top. These 
instruments of learning contained the alphabet, the 
Lord's prayer, a creed, and sometimes an invocation 
or bibli~al sentence. 
It was undoubtedly the prototype of the sampler 
worked by our great grandmothers which followed a 
similar general plan, ending with biblical verses, 
and the Lord's Prayer. 
d. Speller 
Following the Hornbook as a manual of instruction 
in the schools was the Speller, the earliest of which 
was printed between 1642 and 1645 by Stephen Day. 
'I t was during this same century that Cootes' 
''English Schoolmaster'' was used extensively in New 
England comprising religious material, a Short 
Catechism, necessary observations of a Christian, prayers, 
and psalms. 
"The English Instructor'' published in Boston in 
1731 marks the beginning of the really popular spellers. 
As to the prevalence of spelling material one may 
judge by the statement that "it was more important 
to instruct them in the knowledge and practice of 
1 
our holy religion." 
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Besides the catechi.sm,· and prayers we find moral 
fables such as the following, which might possibly 
have been better precepts for the adults than for 
the young: 
An Old Crab and ~ Young 
"Child, (says the Mother) you must use your-
self to walk s:treight, without Skewing and Shailing 
so at every step you set. 
Pray, Mother (says the Young Crab} do but set 
2 
the Example yourself, and I'll follow you." 
A later speller prepared for children of a 
higher class and with the additional aim of imparting 
the duties of religion was "The Youths' Instructor" 
which was similar to the former plus a section devoted 
to arithmetic. Biblical stories based on The Old 
Testament, the Ten Commandments, and prayers were 
included. It must be noted here that even the 
teaching of arithmetic was given a religious purpose 
that of helping pupils to find the Chapte,rs and 
verses of the bible. The problems were of Biblical 
matters and the books were justified on the ground 
1 
Sherman Merritt Smith, Relation of the State to 
Religious Education in Massachusetts, Syracuse University 
Book Store, Syracuse;-New York, 1926, p. 47. 
2 
Ibid 48 
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that they would help to appreciate the works of God's 
creation. 
The Dilworth Speller ''New Guide to the English 
Tongue'' was very popular from 1740 to 1800. 
e. Primer 
We find the New England Primer was often referred 
to as "The Little Bible of New England" because of 
its extensive use in teaching the Catechism. From 
this title one would surmise that it was devoted ex-
clusively to the Church but a closer study reveals 
the fact that it was intended to be a child's text-
book, to give children their first instruction in 
reading, and to imbue their minds with a thirst for 
knowledge. We see here the first attempts at visual 
education thru the introduction of pictures, and in 
this book for the first t~me material not strictly 
spiritual was included - a step in the direction of 
secularizing the previous primers. 
Ford gives an excellent summary of the value 
of the Primer, as a picture of early New England 
life which is worthy of mention. 
"Here was no easy road to knowledge and to 
salvation; but in prose as bare of beauty as the 
whitewash of their churches, in poetry as rough 
and stern as their storm-torn coast, in pictures 
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as crude and unfinished as their own glacial-smoothed 
boulders, between stiff oak covers, which symbolized 
the contents, the children were led ••• from being, 
unregenerate young vipers to God (as Jonathan Edwards 
called them), to that happy state when they were 
afraid they should go to hell and were stirred up 
dr eadfully to seek God. 
ttrn this very accentuation of the danger lay the 
strength of Puritanism. No mass or prayer, no priest 
or pastor stood between man and his Creator, each 
soul being morally responsible for its own salvation; 
and this tenet forced every man to think, to read, 
to reason. 
"As the Reformation became possible only when the 
Bible was cheapened by printed versions, so the 
moment each man could own and study the Book Puritanism 
began. Unless man could read independence was im-
possible, for illiteracy compelled him to rely upon 
another for his knowledge of the Work; and thus from 
its earliest inception Puritanism for its own sake, 
was compelled to foster education." 
This gives us a most real picture of the inter-
dependence _of the Bible and early education upon one another. 
l 
Paul Leicester Ford, ~ New England Primer, 
A History of its Origin and DevelOpment, Dodd Mead 
& Co¢pany,~ew-yorR, 189~pp. I - 2. · 
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The fear of what might result from independent 
thought was · met and brooked by our forefathers. They 
trembled lest the independent thought which they en-
couraged result in an individualism which would not believe 
as they desired, and this was where the function of 
the Primer came in. It taught millions to read that 
they might read the Bible; and in addition it was 
used to catechize these millions that they might 
find in the Dible only what one of many priesthoods 
had decided that book contained. By constant drill 
in his youth the child had impressed upon him the 
truths which he was to think out for himself upon 
reaching the age of discretion. 
E. Harvard College 
1. Purpose 
Since Harvard College was the first institution 
of higher learning which our forefathers established, 
it represents most fittingly the trend in collegiate 
education from approximately 1636 to the present. 
In showing the extent of Bible usage during the 
early days only the highlights will be considered. 
As soon as the colonists had secured for themselves 
the bare necessities . of life, constructed places of 
worship, and established a satisfactory type of 
government, they turned their attention to reproducing 
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in the New World a replica of their own college 
days of Oxford and Cambridge. 
Their Purpose was "to advance learning and 
perpetuate it to posterity; dreading to leave an 
illiterate ministry to the churches, when our 
1 
present ministers shall lie in the dust.'' 
They hoped to educate English and Indian 
youth of the country in knowledge and godliness 
but few Indians were ever converted. 
The gift of three hundred twenty volumes 
from John Harvard made it particularly suited 
to the production of ministers, since the greater 
part of these books were theological. 
It is difficult today to appreciate the 
close connection between the ministers and the 
schools. To these st.a.unch believers the en-
couragement of education was a religious obliga-
tion resting upon the ministry in an especial 
way. '.!.'his is logical when we consider that the 
ministers were the only educated people for many 
years. 
2. Non-Sectarianism. 
While the founders of the college were 
1 
George Henry Martin, The Evolution of the 
Massachusetts Public School-system, B. ApPieton 
& Company, New ~ork, 1923, Ipternational Education 
Series, p. 8. 
- 34 -
severely and strictly Orthodox, and while their object 
was unquestionably to . provide for the thorough educa-
.. 
tion of ministers of t he Gospel with like views with 
themselves there have never been required any de-
claration of faith, or theological tests from its 
officers. 
Here is a forerunner of the present policy of 
Harvard - all religious sects and parties were on 
an equal basis with nothing illiberal or sectsrian 
to check the free pursuit of truth, not just in 
theological beliefs but in all lines. 
3. Regulations concerning the use of 
Bible 
Among the ·earliest regulations published 
in "The Laws, Liberties and Orders of Harvard 
College" a few are mentionable. 
1. Latin and Greek were the entrance requirements. 
2. Every one shall consider the main end of his 
life and studies to know God and Jesus Christ, which 
is eternal life. 
3. Students were required to read the Scriptures 
twice daily·and answer questions of tutors on their 
reading. 
1 
S.herman Merritt Smith, Relation of the State 
to Religious Education in Massachusetts; Syracuse 
Ulliverslty Book Store, syracuse, New York, 1926, 
pp. 56 - 57. 
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4. They were advised to shun the neglect of 
God's ordinances in the public church assembly and 
• to be ready to report to their tutors as to how they 
had profited from the sermon. 
5. "Every scholar, that on proof is found able 
to read the original of the Old and New Testament (and 
translate) into the Latin tongue, and to resolve them 
logically, withal being of honest life and conversation, 
and at any public act hath the approbation of the Overseers 
and Master of the College, is fit to be dignified with his 
1 
first degree." 
In every year and every week of the College course 
classes were practised in the Bible and Catechetical divinity. 
In 1660 a regulation gave the president · and 
fellows of the College the power to punish all misdeeds 
of the young men. These authorities were to use their 
best judgment and punish by fines or public whipping 
in the hall according to the nature of the offense. 
How this was carried out is shown by a passage 
in the diary of Samuel Sewall giving an account of 
the discipline of one College Student, in June 1674. 
1. ''That being convicted of speaking blasphe-
mous words concerning the Holy Ghost, he should there-
fore be publicly whipped before all the scholars. 
2. '''I'hat he should be suspended from taking 
his degree of Bachelor. 
1 
George Gary Bush, Harvard - The First American 
University, Cupples Upham & Company;-Boston, 1886, p. 63. 
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3. 11 Sit alone by himself in the hall uncovered 
at meals, during the pleasure of the President and 
fellows, and be in all things obedient, doing what 
exercise was appointed him by the President or· else 
be finally expelled from college. The first was 
presently put in execution in the library before the 
scholars. He kneeled down, and the instrument, Goodman 
Rely, attended the Presidents' word as to the per-
formaPce of his part of the work. Prayer was had 
1 
before and after by the President." 
The prayer was expected to add to the impressive-
ness of the whippings, which were sanctioned in the 
revised laws of 1734. 
4. Daily Collegiate Life. 
The daily exercises of the college included 
Scripture reading and prayer at 7:00 A. M. and 
5:00 P. M. The president was obliged to •pray and expound 
a chapter morning and evening. The older students 
read out of Hebrew into Greek during the morning, 
and at night the freshmen read out of Latin into 
Greek, each taking a verse in turn. 
'l'he ministers prepared the youths for the ex-
aminations, and brought them up in an atmosphere 
saturated with religion and foreign languages. If 
1 
Walter Herbert Small, Early New England Schools, 
Ginn & Company, Boston, 1914, p. 385: 
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the regulation requiring Latin only to be spoken on 
the college grounds was duly enforced the students 
doubtless displayed a quiet and far from vociferous 
exterior, unless they had acquired a very intimate 
knowledge of colloquial Latin. This language was 
taught in conversational fashion - as modern language 
requirements demand. Teacher and pupils strolled 
thru the fields or woods, discussing pertllne~ problems, 
and gaining a practical knowledge of the language. 
'fhe scarcity of texts made this method particularly 
favorable, and the few books that they did possess 
were known almost by heart {as was the Bible). 
"This outdoor life and daily c~mmunion with 
nature also helped to develop good moral and physical 
constitutions and so, in spite of the poverty of books, 
by this training, the foundation was laid for many 
l 
a noble life and for high scholarly attainments.'' 
5. Judgments of Character. 
A committee appointed to see if the instruction 
at Harvard remained true to its earliest motto "For 
Christ and the Church" reported that the Greek Catechism 
was recited regularly by the Freshman, and that 
Wollebius System of Divinity was diligently pursued 
1 
George Gary Bush, Harvard - 'fhe First American 
University, Cupples Upham and Company, noston, 1886, 
p. 136. 
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by the ot~er classes. On Saturday evenings, before 
the Jpresident, the students repeated the preceding 
Sunday's sermon. 
'l'his committee was unfortunately obliged to 
lament over the "continued prevalence of several 
immoralities, particularly stealing, lying, swearing, 
idleness, picking of locks, and too frequent use of 
l 
strong drink." 
Another reference to the character of certain 
of these college youths describes two ministers sons 
who robbed two dwelling houses of about fifteen pounds. 
Upon discovery they were ordered to be whipped, which 
was performed by the president himself. Obviously 
the intensive bible study was not so applied that the 
resultant character was angelic. 
'l'his clearly evidences the fact that although 
these cases may have been in the minority, an educat i on 
directed by the clergy, ''environed by ecclesicastical 
sanctions, breathing the atmosphere of ecclesiastical 
rites, and making ecclesiastical dogma imperative, 
is not necessarily a religious education and holds 
no necessary relation to the development of Christian 
2 
character.'' 
1 
George Henry Martin, The Evolution of the Mass-
achusetts Public ~chool System, D. Appleton ~ompany, 
New Y§rk, 1923, International Education Series, p. 67. 
Ibid 87 
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Bush tells how ''the practice of unseasonable 
and unsuitable dancing crept into the college to 
t h e detriment of good discipline, and the sorrow of 
1 
the honorable governors." 
During the last decade of the first century of 
the college immoralities appear to have increased 
rapidly among the students, and vigorous measures 
were taken to alleviate these evils. (It must be 
remembered that the term "immoralities" covered less 
serious offenses at that period than today). In-
vestigations resulted in reports tha t the college was 
2 
"in a weak and declining state", and the framing of 
new laws, better adapted to the changing conditions 
of society were recommended. The resultant laws 
effective in 1734 were so strigent that a student's 
every move was regulated by law from his arrival as 
a freshman until he .;left the portals of the university 
as a graduate.· Punch, and other intoxicating drinks 
were forbidden to all. "All immoralities, such as 
swearing, cursing, uncleanliness, lying, stealing, 
breaking open chambers, picking locks, and playing 
or sleeping at public worship or prayers were visited 
3 
with severe penalties." 
1 
George Gary Bush, Harvard - The Pirst American 
University, Cupples Upham & company, Boston, 1886, p. 42. 
Ibid 43 
3 
Ibid 43 
- 40 -
The general opinion seems to be that as far as 
can be judged the students of the perlod compared 
favorably in character, ability, and scholarship 
with the graduates of today. A large number entered 
the ministry, while others undertook various offices 
in public life as physicians, magistrates, or teachers, 
and undoubtedly settled into an exemplary life in the 
commonwealth. In spite of all the disparaging criticism 
it was as true then as now that the disorders were 
among a small number of students and as evidenced 
by their high positions in later life their cbara~ter 
must have been good. The Puritan fathers seem severe 
in their strict requirement for solemn and decorous 
attitudes which were to them the manifestations of 
a religious life, but tbey had suffered much in 
realizing these ideals. Dr. Cotton Mather assures 
us that thru required attendance at church the students 
were greatly benefited and their later lives were in-
fluenced, thanks to the sermons and precepts of devout 
pastors. 
"In Harvard College, the public schools, and the 
academies, we have all the elements of the educational 
life of the States. They were to grow and develop until 
they achieve tbat wonderful evolution that we see today." 
l 
John Summerfield Lindsay, Schools and Colleges in 
Massachusetts, The Protestant Episcopal Review, Richmond, 
virginia, 1894, p. 240. 
l 
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.Chapter III 
Modern Provisions for Bible Reading 
<A. National Constitution and Amendments 
Turning rapidly th~ pages of history forwar d a 
brief glance at Modern Education must suffice. . It is ridicu-
lous to presume to summarize in short space the sundry 
educational theories and principles of today but for 
the purpose of this dicussion interest centers around 
the use of the Bible and laws governing it in Mass-
achusetts. 
The Constitution of the United States makes no 
mention of the fact, so our forefathers made as their 
first amendment the provision that Congress make no 
law which related to the establishment of religion or 
prohibited its free exercise. 
According to a decision of the Supreme Court 
which states definitely that the Constitution does 
not provid e for protecting the citizens of tb~ respective 
States in their religious liberties, this obligation 
is left to the State constitution and Laws. 
'J.'his was stated definitely in t h e tenth amend-
ment to the Constitution. 
"The powers not delegated to the United States 
by th~ Constitution, nor prohibited by it to the 
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States, are reserved to the States, respectively, 
1 
or to the people." 
Therefore the legal status of Bible reading 
and religious instruction in the public schools of 
the several states depends upon the respective State 
Constitutions, Statutes, and decisions. 
B. Massachusetts in relation to other States 
"Bible readin g in the public schools in now expressly 
required by statute in eleven states, and by order of 
t h e noard of Education in t h e District of Columbia. 
It is specifically permitted by law in five states 
2 
and is generally construed as lawful in twenty others." 
In t h e twelve states wherein Bible reading in the 
public schools is regarded unlawful the opinion seems 
to be that the reading is sectarian instruction, or 
that it infringes upom the religious liberty ~~d 
conflicts with state constitutions. 
No constitition or law of any state has speci-
fically declared the Bible to be a sectarian book, 
nor has any state expressly prohibited its reading 
in the public schools. No law requiring Bible reading 
in public schools has ever been held unconstitutional 
by the courts. 
1 
Ward w,., Kessecker, Status of bib~e Reading in 
Schools, U. u . Department of Interior rlulletin, 1~0, 
Number 14, Chapter 1. p. 2. 
2 
Bible Reading in the Public Schools, School and 
s ociety, The--sci"encePress, ·New York, volume 34, 
November 7, 1931, pp. 627 - 8. 
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In Massachusetts Bible reading is held lawful 
by Supreme Court decision and by the Constitution 
of Massachusetts which provides that "no subject shall 
be burt, molested, or restrained in his person, li berty, 
or estate for worshipping God in the manner and season 
most agreeable to the dictates of his own conscience, 
l 
or for his religious professi ons or sentiments." 
The Supreme Court of Massachusetts interprets 
this decision that bible reading in the public schools 
does not hurt the scholar, or interfere with his 
religious sen timents. 
In 1880 the Massachusetts Supreme Court ruled 
favorab l e to .o ible reading in the schools, and then 
in the early Twentieth Century (1910) we find the 
same bod y making an adverse decision. 
The most recent regulation was added to the 
General Laws of Massachusetts in 1927. It reads 
as follows: 
"A poriion of the bible shall be read daily 
in the public schools, without written note or oral 
cowment; but a pupil whose parent or guardian informs 
the teacher in writing that be has conscientious 
scruples against it shall not be required to read 
l 
W. A. McAtee, D. D., Must the Bible Go? Tracy 
Gibbs & Company, Madison, Wisconsin, 1890-,-p. 50. 
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from any particular version, or to take any personal part 
in the reading. The school committee shall not purchase 
or use in the public school, schoolbooks favoring the 
1-
tenets of any particular religious sect." 
It is clear, then, that "in place of the catechisms 
and creeds of the earlier days, Massachusetts has put 
the example and precepts of the instructors of her 
youth as her chosen means of securing the blessings of 
2 
liberty to suceeding generations". 
3. Brief Summary of tiegulations Abroad 
G. Stanley Hall states that the· Bible is the 
most grossly misunderstood of all books. He claims 
that the idea of eliminating the Bible from education, 
as the secular schools do, is preposterous pedagogically, 
just as it would have been in the days of Plato to taboo 
Homer in the education of Greek youth. "It is not only 
a model of English, translated just at that period 
and in just the way that make it one of the best mon-
uments in our language of direct, simple, and forcible 
Saxon style," says he, "but it is impossible to under-
stand the culture and history of any country of Europe 
without it, as it has influenced the literature, history, 
l 
General Laws Relating to Education, Section 31, 
Chapter 71, l9~p. 38. --
2 
George Henry Martin, The Evolution ,of the Massa-
chusetts Public School System; D. Appleton-& Company, 
New York, 1923, International Education Series, p. 89. 
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and life of the western nat i ons as no other book has 
1 
begun to do." 
He gives us a glimpse of the processes of Dible 
teaching abroad, which is qu i te apropos. For may we 
not benefit still, from the Old World? 
I n many places the school wa s assuming the work 
of bible teaching by 1911. (At which time as we have 
seen Massachusetts had just ruled adversely to Bible 
reading in the schools.) 
The London School Board had a full syllabus 
occupying half or three-quarters of an hour daily, 
with semi-a nnual examinations. The instruction was 
of course undenominational. 
At the same time Prussia required at least five 
hours a week of religious instruction by trained 
teachers for eigh t years b y the method of narration, 
ch:Lefly, with subsequent di•scussion and some memory 
work. 
In the schools of France where no religious 
instruction was permitted, every Thursday, entire, 
is a holiday so that parents can have their children 
taught t h e religion they prefer outside of school, 
but the instructors, although selected by their res-
p ective churches, must, as in Germany, pass a state exam-
l 
G. Stanley Hall, ~ducational Problems, Volume l, 
Chapter 4, The rteligious Training of Children, D. 
Appleton & Company, New York, 1911-,-p. 153. 
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ination as a test of competency. 
We may in time come to adopt one of the policies 
suggested here, or we may apply the standards set 
down by George P. Brown in 1891 which is just as 
pertinent today. 
"The school can make everyone feel that God is 
without a t tempting to teach what God i$. That which 
is the common thought of state and family and church 
and society may be made the thought of the school, 
and assumed to be true. It is not he whose gaze is 
ever turned to the blending sun and who repeatedly 
exclaims '' Oh Sun ! 11 that knows most about the sun and 
loves it best. But it is he who works in its light 
and comes through study and e x perience to know its 
beneficence and the beauty of its rays. 
"What the schools need is not religious instruction 
so much as teachers of a high order of intelligence 
ann bapt ized in the spirit and devotion of the Great 
Master. 'l·hey may not teach church cree ds but they will 
rear noble men and women which is the best service 
that can be rendered to the church. 
"A more catholic clergy is to be desired who 
shall join hands in working for the temporal and the 
eternal welfare of the children, and shall see that 
nott 'ling can be helpful to the one that is harmful 
1 
to the other.'' 
1 
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Schools, Public School Publishing Company, Bloomington, 
Illinois, 1991. 
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Chapter . IV 
Modern Education 
A. Indirect Influence of Bible 
Dr. Mc9osh of Princeton discusses the change 
becoming apparent in American colleges in 1886, as 
to the place allotted to religion. The older colleges 
such as Harvard, Yale, and Princeton were founded 
"in the fear of God with the blessings of heaven 
l 
invoked;" they gave religious instructi on ·to the 
students and had weekly and da~ly prayer exercises. 
As some of these universities became larger and t h e 
student body and teaching corps increased, difficulties 
a rose in carrying out a t h orough program. Gradually 
one position after another was abolished until there 
is very lit t le semblance of the original purpose, 
and more recent colleges even omit any profession of 
religion. 
"It is only by the pow·er of religion over indi-
viduals tha t it comes to sway the community. It is 
when they are at coll e ge that the character of students 
is comrnonly formed for life All true Christians 
believe that faith in a God and Saviour is the most 
potent force which can be brought to bear upon the 
l 
James McCosh, Religion in a College, What Place 
it Should Have, A. c. Armstrong & Son, New York, 1886, 
p. 1. 
,. 
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young, to lift them above themselves, and above the 
selfish and sensual world. Every thoughtful man 
sees that means should be employed by those who have 
youn·g men committed to them, to lead them to believe 
in high virtues which lift them above the meanness 
and the selfishness of the world. 111 Is life worth 
living?' In this age many are asking this question 
with great earnestness (true in 1886, and still more 
so today) ••• It is being asked in the present day 
in every college by thoughtful youths as they look 
out on the world before them, whiph seems like an 
agitated and broken sea, and they wonder how they 
are to launch out upon it. 
"The inquiry is · made most anxiously by those who 
as they start in life, are met with buffetings and 
disappointments. I am prepared to maintain that the 
influence of the literature and science taught in 
our colleges is, upon the whole, for good, for good 
mor a lly as well as intellectually. They tend to 
refine the mind and to create higher tastes and aspira-
tions. but, after all, they do not reach down into 
the deepest depths of the heart whence are the issues 
of life. They do not speak to the conscience, whic~ 
discerns between good and evil; they do not sway the 
motives and form the character as religion is competent 
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to do. Faith 1:11 God and Christ and spiritual belief 
that life is worth living, places before us glorious 
ends and useful works a.nd sets the young man forth 
on a life of self-sacrifice, of love and benevolence. 
"I am quite aware that no external authority can 
make anyone religious. But I believe as well that no 
external authority can make one a great Greek or 
Mathematical or even English scholar. · But acknowledging 
all this, you require Greek, you require Mathematics, and 
English as binding studies in the entrance to the 
college. Do in religion as you so in Greek and Mathem·atics. 
Use means to e llure young men to all these studies. 
Present them · in an attractive light, teach them thoroughly, 
show them that they are useful, that they are elevating, 
l 
and I have great confidence that t he issue will be good.'' 
Another writ er of the same period suggests the 
value of teaching morals intelligently but concludes 
"that truth of this kind to be most effective must be 
vitalized by a genuine religious faith in the teacher. 
Although reli gion - the inspiration of all highest 
morality - cannot be taught in the schools, it can b e 
imparted to the students by the glowing faith of the 
teachers which will carry with it the assurance to 
l 
James McCosh, Religion in a College: What Place 
i t ~hould ~' A. c. Armstrong & Son, New York, 1886, 
p. 14. 
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youth of a healthful attitude toward life satisfying 
bBart, intellect, and will. This, too, illus t rates 
the example of the instructor as a direct means of 
l 
teaching moral and spiritual values." 
Dr. McCosh aptly describes the indirect influence 
of the bible, which is even more noticeable today. 
"Our art and our literature have had their color 
and shape imparted to them by our holy religion. Our 
finest statues and paintings have taken up Christain 
characters and incidents and have embodied in outward 
shape Christain thought and sentiments. Our Gothic 
cathedrals are our grandest buildings, rising with 
their pointed arches to heaven and carrying our thoughts 
up thither. The most sublime of our modern poets, 
Dante and Milton, drew their ·pictures and languages 
from classical models but got their inspiration from 
the Bible. It has been shown again and again that 
Shakespeare, using material from all past histories 
and past countries, is indebted to the Bible more 
than to any other book. We get some of our highest 
ideas from that God-inspired book: such as those 
of infinity, of eternity, of responsibility, absolute 
l 
Washington Gladden, Christianity and Popular 
Education, Century Company, New York, las6. 
!oeton University 
kbool of Educatio.n 
Library: 
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purity, perfection; and these are the ideas which hold 
the highest place in our highest poetry. It might be 
maintained that great religious orators, preachers, 
and poets furnish about the highest literature which 
we h ave, the most persuasive and penetrating, searching 
1 
t h e d e epest secrets of our heart." 
'rake for example, 'l'ennyson• s "Flower In the Crannied 
Wall,'' a poem studied in nearly all elementary schools 
today: 
"Flower in the crannied wall, 
I pluck you out of the crannies, 
I hold you here, root and all, in my hand, 
Little flower, but if I could understand 
What you are, root and all, and all in all, 
. ·I should know wh at God and man is.'' 
I n such poems of classic beauty the modern child 
gains indirect reference to the spiritual, acquiring 
an appreciation of Nature's marvels and a conception 
of a Divinity. Certainly the image thus created must 
differ radically from the God of wrath and destiny 
imprinted in vivid colors on the imagination of the 
youthful Colonial. Ame rican and English Literature 
now abound in Scriptural allusions and it is in this 
indirect fashion that the children of today are inspired. 
Is not the fact that some from all sects will 
attend lectures given by prominent leaders of various 
1 
James McCosh, Heligion in a College: What Place 
it Should Have, A. C. Armstrong & Son, New York, 1886, 
P. ro. 
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religious faiths in an effort to understand and 
sympathize with the fundamental beliefs of that 
sect a sign of a more universal sympathy? Take 
for eKample the lectures given by Rabbi Levy on the 
Jewish Religion, by Dr. Brightman on the Protestant 
and by a prominent priest on the Catholic Viewpoint. 
Students of all religious beliefs attended these 
addresses and showed by their attention and intent 
questions that they hoped to reach a more sympathetic 
understa nding of their neighbors' creeds. All these 
faiths are based on the Bible with varying emphasis 
and interpretation in the light of present-day conditions. 
Does not this show that the Bible is undergoing 
a change in its influence and that today alth ough our 
theories are based on it they are more indirectly 
applicable? 
~his more indirect influence called glibly 
r e lig ion imprints itself on t h e consciousness of 
every individual in so inevitable a fashion that 
escape is impossible, and the present day student 
finds himself speculating upon the dynamic questions 
of life, immortality, and other unanswered theories 
of the ages with the introspection of a Socrates. 
Are we not finding in our present life applica-
tions of the b ible to modern conditions? In the 
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recent film entitled "The Ten Commandments" the early 
quest of Moses is depicted as in the Scripture, followed 
by an adaptation of the story to modern life. Its 
application and interpretation are today replacing 
the literal precepts of the Puritans. 
B. Function of the University: life preparation 
What is the function of a university in a modern 
nation? 
''If it is merely to equip you th to earn a comfortable 
living by a better use of their b rains, and to train 
them by exposure to certain 'cultural" influences, to be 
thoroughly at home in their . own age, then the task is 
being excellently done. But is an education in compliance, 
good form, and t h e method and' habit of success enou~h? 
Th ere is a far more important element - the develop~ent 
of a critical faculty and the gif t of seeing oneself and 
one's people objectively, the habit of disinterested 
discussion, the love of truth for its own sake, and the 
ability to teach independent decisions, even though 
unprofitable and unpopular, with ro urage to bring 
those judgments to bear on events and affairs. These 
are the qualities of any leadership worthy the name, 
and a university's chief duty to the nation is to 
1 
engender in its sons and daughters this true originality." 
1 
Cyril Harris, Religion ,Qf Undergraduates, Charles 
Scribners, New York, 1925, Par t 1., p. 60. 
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"The function of universities in the modern state 
is to give our rudderless world. a creative intelligence, 
informed and alert and indignant, selfless and unafraid. 
''It is the function of the Gospel to fire that 
intelligence with a passion for righteousness and a 
. 1 
divine discontent." 
A recent article on ''Wba t is Education" lists 
seven essential criteria, and shows indirectly the 
2 
function of the university in meeting these criteria. 
1. Education must include physical preparation 
for life. 
2. It must provide the fundamental preparation 
that will help to earn a living. 
3. It must give the child a mastery of funda-
mentals of learnin g. 
4. It must train to such an extent as possible 
in the habit of logical thinking. 
5. It must develop the power to appreciate and 
enjoy that which is beautiful and fine. 
6. It must try to develop such qualities as those 
of initiative, imagination, and leadership. 
7 ~· Above all it must build social and moral 
character. 
l 
Cyril Harris, Religion of Undergraduates, Charles 
Scribners, New York, 1925, Part 1,, p. ·66. 
2 
Eugene Randolph Smith, Education Moves Ahead, 
Atlantic Monthly Press, Boston, 1924, pp. 3 - 8. 
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In order to justify the final requirement "that 
of building social and moral character 11 a university 
must prepare its students to live a good life. This 
demand can only be met by creating a spiritual atmos-
phere based on the indirect influence of the Bible and 
its application to modern life. 
Dr. Searles suggests a place for the study and 
interpretation of religion in the United States by 
a division of labor between the church and the university. 
It is an ideal t o be ·sure, but a worthy one. 
"The history of public education in America is 
a story of the struggle to secure freedom -from this 
static and sectarian view of religion and the ecclesias-
tical control that went with it. Now that both ideals 
are in a measure achieved it is being realized that while 
a great total gain has resulted, the process of emancipa-
tion has issued in a certain poverty of ideal and 
motive in our educational system. A recognition of 
this fact opens the way for a reunion of these ancient 
allies, religious and educational, on a new and finer 
basis, each having been purified of its c onceits and 
its attitude of self-sufficiency. The basi s of this 
reunion will differ in different situations. A sug-
gested basis is that of a division of labor. The 
university shall carry on that aspect of the study 
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of religion which involves research .and investigation 
in those fields where there is little difference in 
opinion. The church will carry on work of the same 
high grade along those lines in which it is felt that 
she can make a particularli effective contribution. 
By m·eans of this union of forces, the foundation will 
be laid for that third signigicant result expected 
from the religious-educational enterprise, namely 
the functioning of . religion in the lives of students 
in the university community, and thereby the building 
up of attitudes and motives which will influence their 
later lives. Here also lies the foundation of a larger 
1 
outl66k for religion ••• and education." 
Emerson in ''The American Scholar" shows that 
colleges can only highly serve us "when they aim not 
to drill but create; when they gather from far, every 
ray of various genius to their hospitable halls, and 
by the concentrated fires, set the hearts of their 
youth on flame. Thought and knowledge are natures in 
which apparatus and pretension avail nothing. Gowns 
and pecuniary foundations, though of towns of gold, can 
never countervail the least sentence, or syllable of 
wit. Forget this and our American Colleges will recede 
1 
Herbert Leon Searles, Studies of Religion in State 
Universities. University of Iowa Stuaies, University 
of Iowa (publishers), Iowa City, Illinois, Volume 1, 
Number 3, pp. 61 - 2. 
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in their public importance, whilst they grow richer 
every year." 
The National Educational Association Journal 
recently published an optimistic belief in the Status 
of the American college today. In spite of the 
economic depression the author sees a world that is 
brightly glowing with hope. 
''I believe in the American college," he states 
"because thru it I have become acquainted with the 
great men of all ages, because it has stabilized 
my purpose, because it has made me see more in life 
than money and fame, because it has given me an imaginary, 
amazing world for retreat in time of need, and because 
it has proved to me the existence of an eternal world. 
Because of all this I believe in the American college.n 
c. University Pastor's Opinions of Student's Religion 
Mr. Cyril Harris - ''Sometime University Pastor for 
the Episcopal Church at Cornell University'' describes 
the present status of the modern college undergraduate 
in relation to religion as stalemate. He claims that 
the present game is off and there is no next move, 
although the result is not as drastic as might be 
feared, for students have not rejected the Christian 
1 
Willis M. oosterhof, I Believe in the American 
College, National Education-Association Journal, 
Washington, D. c. January 1932, p. 22. 
l 
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faith (which it seems at a glance) because they have 
never really known that faith. They have refused 
"this or that particular version, some dull caricature, 
some provincial piety, which must needs pass with the 
1 
age which once it seemed to satisfy." 
He characterizes types of students - "certain 
imperfect fruit of our many-sided civilization ••• the 
fruit of a generation that is nervously overdriven 
and spiritually underfed. Too much materialism on 
2 
an empty stomach." 
There are the human silk worms whose only. effort 
is spent seeking soft courses dodging the professor's 
eye, and scheming for the all-forgiving diploma. They 
are wrapped in a bright web of their own spinning, 
made prisoner by themselves and their inheritance. ''The 
hang of their lips tells us that they have never said no 
3 
to anything." 
His second group - in the minority - are unfitted 
for participation by nature and training; "the unattr ctive, 
the shy, the solitary, and now and then a cripple. Some 
of these will go out for that catch-all activity, campus 
4 
religion. Others will grow sour and hate it all.'' 
1 
Cyril Harris, Religion of Undergraduates, Charles 
Scribners, New York, 1925, Part 1, p. 1. 
2 
Ibid 
3 
Ibid p. 2. 
4 
Ibid p. 2. 
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Another sort consists of alert boys whose darker 
faces indicate other racial stocks, "some of them the 
sons of the newer immigration, some Hebrews, and now 
and then an Asiatic. Tpey are already setting a pace 
that shall one day make our fat Anglo-Saxondom look 
1 
to its training." 
Is this picture quite complete? Might not a 
casual interested American be added to the latter 
picture? 
From his experience in dealing with students 
the pastor gives his views of the undergraduates' 
religion. 
"Generally speaking an undergraduate's reason 
for having a religion at all is not for rewards or 
for fear of punishment in a hereafter, but fo:v better 
under s tanding of t h e purpose and meaning of life, in 
order to be more useful. Tlle question "what shall 
I do to be saved" has · its emphasis on the first four 
words today whe~eas in former days "to be saved" was 
2 
the important stand.'' 
"For nine out of ten ~ndergraduates today, the 
university (without seeking or desiring that office) 
occupies t h e position of priest and prophet, the 
1 
Cyril Harris, h eligion of Undergraduates, Charles 
Scribners, New York, 1925, Part 1, p. 2. 
2 
Ibid p. 9. 
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quickener of souls and the interpreter of God. Of 
this fact, however, neither university nor under-
graduates seem to be aware. This new secular religion 
has yet to be translated into terms fitted to its high 
l 
office." 
"The reasons for the prevailing coolness of under-
graduates toward the religion of their fathers are 
not on the surface; ••• Their withdrawal is due, first 
to the widespread contemporaneous "revolt of the natural 
man'1 from a moral discipline which had grown arbitr-ary 
and irksome and unreal, just at the time when oppor-
tunities for self-pleasing were daily increasing in 
number and charm, and when the findings of the new 
knowledge seemed to lend sanction to just such a break 
for liberty. 'l'his process was of course speeded up 
by the war. Second, as a result of this mental revolu-
tion in our day, the tides of intellectual interest 
are all setting in the direction of knowledge thru 
scientific investigation rather than of serenity and 
security thru belief. It is low tide in the churches; 
and old ships are high and dry. But it is flood tide 
in the laboratories; thither comes all the commerce of 
the new wo~ld. Third, boys and girls see that the 
l 
Cyril Harris, Religion of Undergraduates, Charles 
Bcribners, New York, 1925, Part 1, p. 11. 
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older forms of faith have had no particular effect, 
on the whole, upon their elders' lives; the consequence 
is that their parents have had no seeds to give of 
the sort that will live in the new soil. Fourth, 
religion has come to mean, for many of these youngsters, 
little more than blame; the virtues of the fathers 
have been visited on the children. It all suggests 
to them trouble with the authorities for neglect of 
duties and formalities, a pparently not worth doing for 
their own sake, and induciftg a wholly artificial sense 
of guilt and moral discomfort. being young and free 
they have done the obvious thing and dropped it all; 
and that is about as far as they have got. As a fifth 
reason we must not fail to include the disunion, the 
l 
mutual contradiction and distrust, among the churches." 
According to this viewpoint the Bible which is 
closely allied with religion can play little part in 
the lives of students who reject it. 
D. Viewpoint of College Students on their religion 
A glance at various reactions of students themselves 
may help in gaining a true picture of present conditions. 
In the winter of 1923 - 1924 the pastor of Cornell University 
asked his class their viewpoint on religi on. 'l'he topic 
l 
Cyril Harris, Religion of Undergraduates, Charles 
Scribners, New Y0 rk, 1925, Part 1, pp. 13 - 14. 
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was not planned for publication, and thus received 
the candid reactions of boys and girls of college age 
today. Mr. Harris then ·made a symposium of typical 
papers which will be quoted here in the effort to bring 
out the college students' own opinions of the present 
relationship which exists among th6m to religion. F or 
t h e purpose of convenient classification the papers 
are r eferred to alphabetically. 
A's Opinions. 
"Undergraduates in any university may be thought 
of in three d istinct groups with regard to our attitude 
toward relig ion. The first afe for it; the second are 
dead against it; the t h ird are indifferent to it. 
'l 'he majority of us are in group three, and do not 
at pre s ent see any reason for changing to either the 
first or second. In the first are the natural conformists 
and the institutionalists who identify religious f a ith 
with external moral practices; · and the young "mixer" 
who is a past master at planning a missionary campaign, 
e n gineering committ e e meetings, and promoting a b ible 
class •••• In the second are the intellectual radicals, 
who wave t h e Bible aside as infantile nonsens~. Prayer 
is to them a series of mumbles; and faith~. thru which 
ma n rises above his temporal pains, becomes a psychological 
mind-color, which will some day be subject to chemical 
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analysi~. They are convinced that their lives are 
controlled both internally and externally by themselves, 
not by a supreme Deity. Their numbers are few but their 
words bear real weight with new experimenter s in culture. 
Now we come to the third lot - those who form majorities 
in campus elections, who crowd the campus walks, and 
who make the movie-houses pay. When questioned a bout 
what they think of religion, they can never give an 
intelligent answer, and the sooner the discussion is 
changed to something else the better they will be pleased. 
Church religion is not a live issue with them. Arguing 
about it seems a waste of time. 'l'hey say differences 
in religion have caused trouble the world over from the 
start, and so far as we can see, have never settled 
the question and never can. Rather than converting one 
another, we should spend our time practising the religion 
we believe, and should let the other fellow do tbe same 
1 
with his." 
B' s Viewpo~n~-
"When we came to college we had correct but hazy 
notions of a heaven for good people, and a hell for 
bad ones, and were satisfied that the race extends 
back to Adam and his glorified rib, Eve. 1'hen we learned 
1 
Uyril Harris, Religion of Undergraduates, Charles 
Scribners, New Y0 rk, 1925, Part 1, pp. 17 - 18 • 
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that man is evolved from protozoa, and that the Bible 
is interesting chiefly as a piece of literature; we 
heard of the mechanistic theory. Our former notions 
were rudely pushed into the background, and a period 
of stark unbelief began • • • This sc~pticism usually 
lasts thru college as the attitude toward religion • 
••• One comes to regard Man as wholly material with 
no possibilities of a future life. One remains ethical 
only because he believes good ethics have . been found 
by experience to be best for the race, and because one 
has the habit. Since the theology of the day is so 
open to question one does the easy thing and keeps 
out of it. It is no longer an active or controlling 
1 
factor in one's life." 
C 1 s Belief 
11 In classes, especially in physics, we seem to 
have the impossible proved to us often. We begin 
to discard all our former credulity and to accept only 
things that can be proved, and to prove logically 
everything we say. We now pick up a Bible with a mind 
that looks for proof. Immediately the creation story 
in Genesis looks absurd, and the miracles with which 
the pages of the New Testament are covered seem to us 
inventions of the child-like minds of primitive people. 
1 
Cyril Harris~ Religion of Under graduates, Charles 
Scribners, New York, 1925, Part 1, p. 19. 
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And so we toss Bibles aside and join as full-fledged 
members of the ·~'l.nti-Christian league. At every turn 
we find new proof that God is absolutely unnecessary. 
One professor proves that the ~reation of the world 
is entirely due to its own physical forces; another 
experiments with the creation of life itself "If 
man is ~ omnipotent, why bother with.! God?" And 
yet in spite of this - and rather illogically - the 
training of our early years is not easily cast aside. 
There remains a little hope inside of us that there 
may really be some truth in the more attractive parts 
of our old-time creed. I am sure that some of us 
cling to what we can save thru loyalty to our parents 
1 
and desire to spare them pain." 
D's Concept 
"Before we graduate most of us come to a time 
when we feel that our courses are not giving us all 
there is to it, and that something important is being 
missed. By then, too, the real struggle with self has 
b egun; and because self is so close to God, here begins, 
too, our real contact with religion. Struggle brings 
s -elf-judgment, and we find a need for a religion t :r.at 
satisfies at a time like that, while still satisfying 
the reason. If it could give us a sort of mystical 
1 
Cyril Harris, Religion of Undergraduates, Charles 
Scribners, New York, 1925, Part 1, p. 21. 
•. 
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view of God, and at the same time help us to realize 
the full powers of our self, it would be the real 
thing. It would have little to do with "Thou shalt" 
and less to do with "Thou shalt not," and would save 
its strength for saying in loud tones, ''Thou canst." " 
• •• ; 1 ... 
The followi~~sentences taken from undergraduat s I 
themes in the author's possession are typical: 
11
'l'he more a man learns the harder it is for him 
to believe the miracles of the Bible." 
''The average undergraduate thinks of religion 
1 
in a manner to bring pain to the hearts of heaven-ward-
looking clergymen." 
"Old ideas are broken up and discarded, and re-
placed by new ones formed after contact with. minds 
that represent the ideas of the age." 
"After learning in the university courses that 
the old ideas about heaven and hell are no longer 
considered literally true, one is apt to discount all 
2 
religion as he knows it.'' 
1 
Cyril Harris, Religton of Undergraduates, Charles 
Scribners, New Y0 rk, 1925, Part 1, p. 22. 
2 
Ibid p. 7. 
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In this present age we have reached the conclusion 
of the absurdity of a God of wrath and destiny (the old 
Hellenic idea), but have become so material that, in 
crushing out completely, all relics of former spiritual 
values we are standing now on a great void. Today the 
thinking student works out his own salvation thru belief 
in a loving Qod which he has reached thru inner struggle, 
or he denies all existence of a Divinity. It is right 
that we break down the valueless concepts of an age that 
is past, but today the pendulum has swung too far 
toward a radical and negative attitude. Perhaps more 
time given to spiritual food of a new and needed 
composition, and a little less to foreign languages 
would be helpful. Mr. Harris describes the ministers 
who "in a spiritually illiterate age discourse of 
literary criticism and are concerned with syntax, 
structure, and style, while their hearers are still at 
their ABC's. Result, a congregation of empty pews, 
1 
1.nterrupted here and there by an elderly human form.u 
How can we the coming generation work out the 
salvation of a world torn by hate and discontent, 
without any time spent in spiritual relief? 
1 
Cyril Harris, Religi~n of Undergraduates, Charles 
Scribners, New York, 1925, Part 1, p. 5. 
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A recent article entitled "Religion and the 
College Man" asks what college students think about 
religion these days, and answers the question by giving 
opinions of outstanding students in various colleges 
today. 
The Two Million Dollar Chapel at Princeton -
commonly called "Moby Dick" is considered the most 
beautiful as well as the largest of its kind among 
American universities. In spite of this great expenditure 
of money the fundamental purpose of the university has 
failed - that of inspiring students with a genuine 
religious faith. One of the main objections is that 
of compulsory attendance. Human nature instinctively 
revolts at compulsion, and this is just as true when 
it concerns a matter of church attendance. The Harvard 
Crimson voices the sentiments of the multitude: "Religion, 
both in and out of college, is coming to be recognized 
as a matter for the individual conscience and any effort 
to force it on the public is likely to result in the 
1 
annihilation of its aims.'' 
Dean Wicks of the Princeton Chapel refutes this 
argument in part by stating that the work of the 
college is to create impressions and sow ideas which 
1 
William Poole, .iieligion and the College Man, 
College Humor, Collegiate Worln--Publishing Company, 
New York, December 1932, p. 32. 
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will b e available in later years when real responsibilities 
and the pressure of life demand them. He feels that only 
the graduate of several yea.rs standing is capable of 
telling what college years did for him and that college 
chapels are still a new experiment, dependent for true 
judgment upon the "appeal to time." 
Summarizing the campus attitude to religion "possibly 
four hundred undergraduates are more or les~ interested 
in religion. The other eighteen hundred don't give it 
1 
more than a passing thought." 
In most cases the emotions stirred by religion 
with its driving impulses for good or ill, touch 
undergraduates barely at all. Some are agn ost c s , 
some are convinced atheists, and others don't care~ 
One reason for this attitude is that in many 
cases the parents and families have been as indifferent 
as the sons. In many instances the undergraduate 
of today comes from a home where religious interests 
are of minor importance, and he was never trained 
"to be a good Uhri:s.tian. 11 
" The facts in our own lives and in that of the 
nation were so exceedingly pleasant in the decade of 
prosperity, that, having had everything we wanted and 
1 
William Poole, Religion and the College Man, 
College Humor, ~ollegiate Worla-FuDITshing Company, 
New York, December 1932, p. 97. 
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taking our advantag~s - c omfortably for granted, with 
little time left over from jazz for the cosmic verities, 
we felt that facts were quite enough and that we needed 
nothing else. 
"Possibly the depression affecting the whole world 
these days may work out a change in the attitude of 
the undergraduate - ten years from now. At present he 
is still a small boy. He is living in a home where 
life is no longer merely a soft berth and easy pickings. 
Troubles and privations have come pressing in from all 
sides. And to his own small privations will be added 
what he hears about suffering and misery existing all 
around him. He may even have seen some breadlines 
and read about food riots and strikes, and a t least 
the threat of revolution may come often to his ears. 
He will be brought up to think and to feel in ways that 
were unknown to us. Quite possibly he will come to 
college with emotional capacities and points of view 
totally for e ign to the college student of today. 
"And, if he does, he may bring to college a new 
and larger attitude which will not be ashamed of 
enthusiasms and which will include a protest worth 
even more than two million dollars against the vulgar 
materialism bred out of the prosperity of America 
in the last ten years. Will any Chapel be able to 
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hold it all? Or will the new religion be larger than 
l 
any house of God?" 
l 
William Poole, Religion and the College Man, 
College Humor, Collegiate World Publishing Company, 
New York, December 1932, p. 97. 
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Chapter V 
Conclusions 
Summarizing the study of the Influence of the Bible 
on karly Massachusetts education and comparing it with 
the Bible's influence today, the following conclusions 
are reached. 
1. The early inhabitants maintained a staunchly 
religious life based chiefly upon their supreme faith 
in the .bible as a guide in religious, political, and 
educational life. 
2. The schoolmasters who were not ministers were 
rigidly subjected to an examination on the quality of 
their religion~ It was an outstanding part of their 
dut y to conduct prayer morning and evening, in addition 
to hearing lessons. 
3. The laws enacted relating to education reveal 
the fact that its main aim was religious; teaching the 
essentials that the Dible might be read and understood 
more readily. 
4. Schools were secondary to the church, and served 
as a stepping stone to that institution. 
a. The curriculum of the Reading Schools 
emphasized individual instruction in reading verses 
from the Bible. 
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b. The minister, like the teacher, was a 
town officer, employed for the religious instruction 
of the people. He adopted the supervision of schools 
as a right rather than a duty. 
c. Where fees were charged for instruction 
it is curious to note that reading, spelling, and 
religion were free, so essential were they considered. 
d. The Latin Lirannnar Schools, although 
few in number, formed the bed-rock of future educa-
tional systems, and served as preparatory schools 
for Harvard College. 
5. Little interest was taken in the education 
of girls, as long as they acquired the rudiments of 
religion which was in the interest of the church. 
6. The Bible was the center of the whole course 
of instruction being used both directly, and as a basis 
for the other texts. 
a. The Catechism was held in a reverence 
equalled only by the Bible, and was committed to memory 
by young and old. 
b. Spellers and Catechisms abounded in 
Biblical stories based on the Old Testament and the 
Ten Commandments. Even the teaching of arithmetic 
was given a religious object: that of helping pupils 
to find the verses of th~ Bible. 
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c. The Primer taught millions to read that 
they might read the Bible, and served to instruct 
youths in the fundamental truths which they were 
to think out for themselves upon reaching maturity. 
7. Harvard College - the first institution of 
higher learning to be established represents the 
trend in collegiate education from 1636 to the present. 
a. Its purpose was to perpetuate a literate 
ministry and to instruct youths in knowledge and 
godliness. 'l'he encouragement of education was a religious 
obligation resting especially upon the ministry. 
b. The non-sectarianism of the period predicts 
the present liberal non-denominational policy. 
c. The main requirement for a degree was 
' the ability to read the original of the Old and New 
Testament in Latin, and to logically explain them. 
Of course an upright and spotless character was 
also essential. 
d. Immoralities were often referred to during 
the col l ege days, but included such misdeeds as lying, 
stealing, swearing, picking locks, and using strong 
drink. 
e. The great stress laid on ecclesiastical 
ritual did not nec~ssarily result in a religious 
education, and held no relation to the development 
1 
of Christian character. 
1 
See page 38. 
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e. In spite of disparaging criticisms on 
the immoral life of the time, the high positions attained 
in later life by the majority of students indicates 
that on the whole the character of the students was 
good, and that the outbreaks occurred among the few -
even as today. 
8. Massachusetts today requires Bible reading 
in the public schools and in place of the earlier 
catechisms and creeds has put the example and precepts 
of the instructors. 
9. It is when they are at college that the 
l 
character of students is commonly formed for life. 
10. The classics of literature were inspired by 
religion and the Bible, and contain many Scriptural 
allusions. ~tudents today are inspired by this indirect 
influence, and by its application to modern life. 
11. 'l 'he present function of a university is to 
prepare student s to live a good life. This is accomplished 
by acquainting them with the great men of all ages, by 
encouraging ardent individual thinking, and by stimulating 
animated discussions. 
12. We now pick up a Dible with a mind that looks 
for proof. Religion today has become so distant midst 
the rush of prosperity t hat its need has les s ened and 
t h e pendulum of Puritan severity has swung too far in 
l 
see page 48. 
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the direction of leniency and indifference. With the 
present period of deflation there is a possibility 
that a new a t titude will develop based upon the sincere 
need of spiritual relief. 'l'his can be verified only 
by time, and it is on the college students of the next 
generation that this economic struggle will leave its 
imprint. 
13. The Bible plays little, if any, direct part in 
education at present, but is being perpetuated through 
classics and interpretations so that its influence has 
become indirect. The present economic stress may 
result in a radical change in the Bible influence which 
may swine back toward Puritanism but cannot be foretold. 
~ush, Ge orge Gary. 
Bush, George Gary. 
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